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Abstract 
Teachers, including primary education teachers are not only transmitters of (didactically processed) knowledge but also one of 
the many factors of axiological influence for the younger generations. Primary education teachers, be they aware of it or not, 
convey – implicitly or explicitly – their system of values onto their pupils. The study aims to reveal the main values of a group of 
primary education teachers in Prahova County, listing values in which they believe and which they instill in their little pupils. 
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1. Introduction 
Perhaps because everything passes so quickly, perhaps because interactions between people – in the tumult of 
their  lives  –  are  as  superficial  as  they  are  ephemeral  /  fluctuating  –  we grew less  preoccupied  with  our  values.  It  
gives the impression that today's world could exist without the need for solid axiological grounds, that we could 
work (as well) without them. "If - H. Gardner (2012) specifies - we give up on a life marked by truth, beauty and 
good, or at least to the perpetual search of this trio", then we tend to "resign ourselves to a world where nothing is of 
worth and everything is fleeting. Lest we succumb to such a joyless existence, lacking in rules or meaning, it is 
essential to review the concepts of this trio in a clear light" (p. 18). Looks like we could not live in a world where we 
do not believe in fundamental values or where we pretend not to need them; because they give sense to all the goals 
of will and also to all "objects of the intellect" (Lavalle, 2001, p 19). For L. Lavalle (2001), the value is "a call of the 
absolute that people hear, a calling that finds resonance in the relative" (p. 21). 
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For their part, pupils need an axiological "genuine and lasting compass" (Gardner, 2012, p 134). But in order to 
be able to assimilate it is necessary that - first – (their) teachers have such a compass; for – even if they have (or 
should have) longer experience with values – teachers may lose or may not regain their moral compass. Facing 
various imposed compromise or the multitude of options created conjecturally in the name of flexibility and 
adaptability, their moral landmarks can be overlooked or downright eliminated. Maybe this is why it is necessary – 
and as urgently and thoroughly so – that we deal not only with the teachers ability to form students’ (professional) 
skills, but also their scale of values – crucial for influencing or forming beliefs, motivations, aspirations and life 
principles of the new generation.  
2. Micro-research 
The study is a phase of a larger project that aims to reveal the values, principles and beliefs of teachers (from 
both pre-academic and academic education). In the present research we dealt with primary school teachers (working 
in Prahova County schools). We will review their options from an axiological point of view. The experimental 
group consisted of 23 subjects and was structured according to the table below: 
Table no. 1. The structure of the experimental sample based on seniority in education* 
Seniority in education No. of subjects Percentage  
Over 20 years (I1) 15 65%
Under 15 years (I2)   8 35%
Total  23 100%
* Hereinafter, we will note I1 the group composed of teachers with over 20 years seniority and I2 the group 
composed of primary school teachers with less than 15 years seniority (respectively, teachers educated in different 
ideological contexts). 
The research was conducted during October 2012 - March 2013 and is qualitative. The research instrument was a 
questionnaire (which included questions with open answers and, where necessary, with the requirement to rank the 
options). For the first option were given three points, for the second were given two points, and for the third was 
given 1 point. 
3. Results 
Table no. 2. Values which primary school teachers most believe in * 
Over 20 years seniority (I1) Under 15 years seniority (I2) 
Family: 11 p. 
Respect: 10 p. 
Honor: 5 p. 
Honesty: 5 p. 
Love: 4 p. 
Honesty: 13 p. 
Honor, fairness: 8 p. 
Respect: 7 p. 
Knowledge: 6 p. 
Truth: 5 p.  
* For I1 there were also: seriousness (3 p.), faith (3 p.), friendship (2 p.) cooperation (1 p.); for I2 there were also 
listed: love (3 p.), family (3 p.), trust (3 p.), courage (2 p.). 
Table no. 3. Values primary school teachers least believe in * 
I1 I2
Lie: 15 p. 
Material values: 6 p. 
Political values: 6 p. 
Lie: 14 p. 
Material values: 5 p. 
* I1 also rejects: hatred (3 p.), lack of communication (3 p.); and I2: hypocrisy (3 p.), hatred (3 p.), stupidity (3 
p.). Also, if I1 believes less in equality, I2 believes least in friendship! 
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Table no. 4. Most important value for primary school teachers in regard to themselves 
I1 I2
Health (both personal and family health): 3 options 
Inner peace: 2 options 
Fairness: 2 options 
Personal development/self-improvement: 2 options 
Integrity  
Self-honesty 
Knowledge: 4 options 
(Self) Respect: 3 options 
Fairness/honesty: 2 options 
Determination 
Self-analysis  
Table no. 5. Most important value for primary school teachers in regard to others 
I1 I2
To be trusted (Trust): 3 options 
Honesty: 2 options 
(General) knowledge: 2 options 
Integrity 
Competitiveness 
Respect 
Self-improvement 
Own image 
Non-judgmental 
Seriousness: 2 options 
Common sense 
Trust 
Honesty 
Professionalism 
Understanding  
Table no. 6. Most important value for primary school teachers in regard to their own work 
I1 I2
Professional development /self-improvement: 3 options 
Conscientiousness: 2 options 
Perseverance 
Professionalism 
Seriousness 
Thoroughness  
Self-perfectionism: 3 options 
Seriousness 
Fulfilling tasks 
Efficiency 
Timeliness 
Optimism 
Do what is required 
Table no. 7. The most important value for the activity of a primary school teacher 
I1 I2
Understanding towards pupils /empathy: 5 options 
Love of children (to love children): 3 options 
Professionalism 
General knowledge 
Fairness 
Communication 
Seriousness (about own activity): 2 options
Perseverance: 2 options 
Communication with pupils: 2 options 
Dedication: 2 options 
Empathy 
Love of pupils 
Professional competence 
Table no. 8. The most dangerous counter-values nowadays for primary school teachers * 
I1 I2
Lie: 17 p. 
Deceit, perfidy, hypocrisy: 7 p. 
Material values: 7 p. 
Stupidity: 6 p. 
Theft: 6 p. 
Falsehood, deceit: 8 p.
Superficiality: 6 p. 
Disinterest, neglecting others: 6 p.
Cowardice: 5 p.
Lie: 4 p.
Kitsch: 4 p. 
* I1 also listed: superficiality (3 p.), cowardice (3 p.), internet (3 p.); I2 listed: selfishness (3 p.), violence (3 p.),
conformism (2 p.).
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Table nr. 9. Fundamental values schools should currently instill in pupils * 
I1 I2
Honor: 9 p. 
Thirst of knowledge: 9 p. 
Respect: 6 p. 
Discipline: 6 p. 
Reading: 5 p. 
Self-esteem: 5 p. 
Thirst of knowledge: 14 p.
Respect: 9 p. 
Truth, honesty: 5 p.
Democracy/civic sense: 4 p.
* Group I1 also chose: cooperation/collaboration (3 p.), patriotism (3 p.), kindness (3 p.); and I2 opted for: altruism 
(3 p.), cooperation (2 p.), love of mankind (2 p.), positive attitude towards work (2 p.).
Regarding the values primary school teachers (participants in the investigation) most believe in, we find that 
common options (I1 úi I2) are: sincerity, honesty / fairness, respect. What differentiates them are: I1, mostly 
preferred: family (11 options), love (4 options), while I2 highlighted: knowledge (6 options) and truth (5 options). 
Looking more closely, the data shows that I1 has a strong option for the family and I2 for honesty and knowledge. 
For I2 interest in family significantly decreases. 
Shared values (I1 and I2) primary school teachers least believe in are lies and material values / money. As 
compared to I2, I1 additionally opted for political values. It is noted that the range of choices and preferences is very 
limited, demonstrating the homogenous character of this category of subjects (primary school teachers) and the 
clarity of their value ground.  
The common value that most concerns the subjects of this research in relation to themselves is fairness (to 
themselves). But what differentiates the two generations of subjects is: I1 also invoked personal health (3 options), 
peace of mind (2 options), private development (2 options) and integrity, while I2 also invokes knowledge (4 
options), (self) respect (3 options), determination and self-analysis. As can be seen, there are no options like: 
creativity, initiative, critical sense or friendship; there appear, however, among the I2 group firmness and self-
analytical concern.
Regarding the values that most concern the investigated primary education teachers when relating to others, we 
specify the following: as common values, both generations (I1 and I2) opt for: honesty and trust. What differentiates 
them are: for I1: honesty, respect, competitiveness, self-image, being non-judgmental, while for I2 we have: 
seriousness (2 options), common sense, (their) professionalism, understanding. It appears, consequently, that mutual 
aid is missing, for example. 
In relation to the value which most concerns the teachers in the group sample when it relates to their own work, it 
was found that the shared values (I1 and I2) are: self-improvement / professional development and seriousness. The 
difference between groups relies: on the one hand, in case of I1, conscientiousness (2 options), perseverance, 
professionalism, thoroughness, and on the other hand, in case of I2, we identify: efficiency, timeliness, optimism, 
doing what must be done. Looking closely, we see that I1 tends to focus on perseverance, thoroughness, while I2 on 
efficiency, tasks to be fulfilled and on timeliness. We do not encounter creativity, originality, courage, differentiated 
/ individualized work, teamwork (on a project, for example), retaining the significant aspects (cognitive, emotional, 
attitudinal, relational) of their work with children. 
As  options  regarding  the  most  important  value  for  the  activity  of  a  primary  school  teacher,  we  found  that  the  
common options (for both I1 and I2) were: empathy, love of pupils and communication with them. Among the 
differences we noted for I1: professionalism, fairness, and for I2: seriousness (2 options), perseverance (2 options) 
and professional competence. We note that the I2 insists on seriousness and perseverance, while I1 on fairness and 
professionalism. These are still very close options reflecting similar views about the work of a (primary school) 
teacher. 
When asked to mention the most dangerous counter-values in today's world, the primary school teachers that 
made up our research sample (both age categories) have listed: lies and hypocrisy / falsehood as common options. 
What differentiates them is: for I1 material values (7 options), stupidity (6 options), theft (6 options); and for I2:
superficiality (6 options), disinterest / neglecting others (6 options), cowardice (5 options) kitsch (4 options). 
Therefore, if I1 considered material values as hazardous (rather, not so much material values per se, but only when 
considered as an end in itself), stupidity and theft, I2 thought superficiality, cowardice and surrogates are dangerous. 
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When asked to choose the core values that school should currently inculcate pupils, I1 and I2 agree on thirst for 
knowledge / learning, respect and honour. However, differences arise when I1 suggests discipline, reading and self-
esteem, whereas I2 proposes  the  democratic  /  civic  spirit.  As  can  be  seen,  if  in  terms  of  options  I1 bring to the 
foreground discipline and reading, I2 envisage the democratic / civic spirit, a very rare option in pre-academic 
teachers, whether they have over 20 years seniority, or less than 15.
4. Conclusions 
Clearly, we are dealing with a fascinating field of research in our desire to deepen the study of the axiological 
horizon of school and its people. Taken seriously, this beginning may be further improved and expanded. As 
concerned as we may be with many diverse and pressing problems of education and individual training we should 
not marginalize our concerns regarding acknowledging the values, beliefs and life principles of (primary school) 
teachers. These are the ones that guide, organize and coordinate their relationship with themselves, with others 
(students, colleagues and/or parents/grandparents), with their work and with society as a whole. Also, the values, 
beliefs and principles of teachers greatly influence the institutional climate and the direction of all activities taking 
place in the school organization. 
Noting the options of the research sample were based rather on common sense, on tacitly accepted, unrefined 
fundamentals, we consider appropriate formulating programs related to the construction and axiological 
consolidation of the personality of each teacher in a world under the pressure of materialism, relativism and 
nihilistic / negative / cynical spirit. Depending on the cultural needs of teachers we could suggest (ongoing) training 
programs regarding moral doctrines history, the major theories of moral development of individuals, issues related 
to the effect of competitive market on the moral behaviour of individuals, issues related to the effects of digital 
world on moral and aesthetic makeup of the young generation and programs related to applied ethics. 
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